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Example 3
A DP coordinator was delighted to find that the MYP experience had allowed students to have a full 
range of subject choices when studying for the diploma. It was clear that the breadth of subjects 
studied in the MYP and the significant disciplinary concepts learned had prepared the students for 
the transition to the DP. In particular it was satisfying to see that students had a choice between all 
science options, having studied each science during all five years of the MYP.

The areas of interaction
The areas of interaction provide the MYP with its unique core. Teaching subject areas through these 
contexts allows teaching and learning to focus on attitudes, values and skills.

Approaches to learning (ATL) represents general and subject-specific learning skills that the student will 
develop and apply during the programme and beyond. The focus of this area is on teaching students how 
to learn and on helping students find out about themselves as learners so that they can develop learning 
skills.

Community and service considers how a student engages with his or her immediate family, classmates 
and friends, as well as in the outside world as a member of these communities. Through effective planning 
and teaching, students can learn about their place within communities and be motivated to act in a new 
context.

Health and social education delves into the range of human issues that exists in human societies, such as 
social structures, relationships and health. The area can be used by students to find out how these issues 
affect societies, communities and individuals, including the students themselves. Through the area of 
health and social education, students can identify and develop skills that will enable them to function as 
effective members of societies, as well as learning about how they are changing and how to make informed 
decisions that may relate to their welfare.

Environments considers how humans interact with the world at large and the parts we play in our 
environments. It extends into areas beyond human issues and asks students to examine the interrelationship 
of different environments. This area can lead students to consider both their immediate classroom 
environments and global environments.
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Human ingenuity deals with the way in which human minds have influenced the world, for example, the 
way we behave, think, interact with each other, create, cause and find solutions to problems, transform 
ideas and rationalize thought. It also considers the consequences of human thought and action.

In the final year of the programme, students are engaged in the personal project. The personal project will 
reflect how effectively the areas of interaction have been integrated within the school. Through the project, 
students should be able to demonstrate ATL skills learned through the programme while focusing research 
and project development around at least one other area of interaction.

Commonality of the areas of interaction
These contexts for learning, the five areas of interaction, are common to the programme in all IB World 
Schools offering the MYP and serve to bring together the varied subject content that will be found in the 
diversity of cultural and linguistic settings around the world. Even though all schools share this commonality, 
the use that teachers make of the areas of interaction can lead to very different learning expectations. Thus, 
the areas of interaction provide common organizing strategies and also allow for the diversity of student 
needs, interests and motivations. Using all of the areas of interaction as contexts for learning gives teachers 
a great opportunity to help their students engage with environmental, health and community issues such 
as sustainability that affect students today, and to reflect on how humans can solve the problems for the 
future.

The areas of interaction:

give meaning to what is learned through the exploration of real-world issues•	

provide the contexts for units of work, and for the MYP fundamental concepts and the IB learner •	
profile, which underpin the philosophy of the programme

encourage higher-order thinking skills to deepen understanding•	

provide a framework for student inquiry•	

can help students develop positive attitudes and a sense of personal and social responsibility•	

engage students in reflection to better understand themselves as learners•	

can lead students from academic knowledge to thoughtful action•	

contribute to an interdisciplinary approach to learning•	

provide a common language for constructing and organizing the curriculum.•	

Example 4
As part of an interdisciplinary unit, students in year 5 asked the question: “How can I contribute 
to the community?” This was particularly relevant because of the wide income disparities in the 
school’s local neighbourhood. In a language A class they interviewed a guest speaker about the 
needs of small businesses. Students then designed a questionnaire and translated it into the host 
nation’s language (the school’s second language A). Afterwards, they went out into the community 
to interview the owner of a (very) small business, in order to focus on that business’s specific needs. 
Back in the classroom, the students summarized these needs in graphic organizers. After focusing 
with the technology teacher on how the design cycle should be used in this project, pairs of students 
each created a proposed new look for the front of the owner’s business premises. The owner looked 
at each design and chose the one he preferred. Taking bids, drawing up contracts and working with 
local artisans, the students then oversaw the work to transform the look of the business. This included 
community and service, as they painted the murals on the front and side walls of the business under 
the guidance of an artist who lives and works in the same neighbourhood.
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The personal project
The personal project is a very important part of the MYP for all students. The personal project is a reflection 
of a student’s ability to manage and direct their own inquiry, and a reflection of the skills learned through 
the MYP experience. It is a significant body of work produced over an extended period, a product of the 
students’ own initiative, and should reflect their experience of the MYP. The personal project holds a very 
important place in the programme in that it provides an excellent opportunity for students to produce a 
truly personal piece of work of their choice and to demonstrate the skills they have developed. The process of 
completing the personal project is led by the student, with supervision by a teacher. The student is required 
to demonstrate the appropriate commitment, as well as the ability and initiative to work independently.

As shown in the programme model, and exemplified in the subject-group guides and other MYP documents, 
the five areas of interaction form the core of the programme: they are addressed through the subjects; they 
bind various disciplines together; they are the focus of varied learning experiences through project work, 
interdisciplinary activities and real-life community involvement. Although the areas of interaction are not 
awarded individual grades, they are central to the experience of the personal project, which is intended to 
be the culmination of the student’s involvement with the five areas of interaction; the project is therefore 
completed during the fifth year of the MYP.

The assessment of the personal project is a summative assessment of students’ ability to conduct 
independent work using the areas of interaction as contexts for their inquiries. It includes explicit reference 
to the treatment of the areas of interaction through the assessment criteria.
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Example 5
An excellent personal project involved an artistic representation of the suffering of people with 
HIV/AIDS. The product is a pencil drawing of faces of people of different races, joined together 
with a symbolic holding of hands in the centre. The project explores the response of national and 
international organizations to patients and their families, and how people of different cultures 
support sufferers. It looks at how suffering and loneliness join peoples. It was inspired by a number 
of experiences throughout the curriculum. During year 4 the student was affected by AIDS Day 
activities in her health and physical education lessons and by school assembly messages. In addition, 
through her language A (Korean) she explored current affairs on a weekly basis and the issue of 
how to treat HIV/AIDS became a recurring theme. During her English A course in year 4 she studied 
Things Fall Apart by Chinua Achebe as part of a world literature unit. This examination of African 
culture through language had a profound impact on the student. In exploring issues in language 
classes (each inspired by the area of interaction of community and service) she wanted to explore 
how communities help people with HIV/AIDS. She used background knowledge from humanities to 
look at cultures around the world. Ultimately the project is mainly based in the arts, and the student 
chose to spend a lot of time examining how messages can be conveyed through art. It was a life-
changing experience for the student.

Planning for teaching and learning
MYP teachers have a crucial role to play in curriculum development, as well as in teaching itself. To make 
the whole MYP experience coherent for the students, teachers need to be aware of the whole-school 
curriculum beyond the age group(s) and subject(s) for which they are directly responsible. Schools are 
expected to organize staff meetings at which experiences are shared, cooperation sought, and linking work 
among departments developed.

Teaching the MYP requires vertical and horizontal planning by teams of teachers. Vertical planning involves 
the selection of content, and agreement on expected levels of achievement within individual disciplines, as 
well as the progression of learning within the areas of interaction for each year of the programme. Horizontal 
planning involves interdepartmental discussions among teachers of a particular grade level. The purpose 
of these meetings is to develop awareness among teachers about the content, processes and objectives 
taught in other subjects.

The MYP encourages the use of a variety of teaching and learning methodologies suitable for different 
age groups, to produce a climate where students discover how they learn best in different contexts. The 
MYP requires teachers to reflect individually and collectively on the methods and resources used within 
their classes to choose appropriate approaches for their subject, using the areas of interaction at the core  
of their planning, and addressing a variety of learning styles. Effective activities need to be developed, to 
challenge students on a personal level, deepen understanding, stimulate inquiry, and encourage reflection  
and creativity. Examples include:

formal teacher instruction, using one or several areas of interaction as a focus•	

presentations and inquiry-based projects led by the students themselves•	

open-ended investigations and problem-solving activities within or outside the classroom context, •	
involving individual or collaborative work

games, role plays, field trips, extra-curricular activities.•	
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The aims and objectives of each subject group emphasize critical thinking, values and attitudes in addition 
to knowledge, understanding and skills. Reflection on the learning process, as well as the subject content, is 
therefore crucial.

Example 6
Students in year 3 were given the challenge to write a funding proposal for scientific research into 
a disease as part of a science unit. In this work, students were able to see the role of the genre of 
persuasive writing across disciplines and to understand the importance of audience in writing. The 
layout and content of the funding proposal was structured by the teacher using a template that 
outlined to students the expectations and examples of good practice, focusing on:

topic knowledge or content•	

text structure or organization•	

language features or style•	

writing processes.•	

This unit illustrated the way in which teachers across all disciplines are teachers of language.

Example 7
Students of English B in year 4 matched key vocabulary to its definitions and predicted the content 
of a news report they were about to hear regarding land reform in Zimbabwe. They listened to 
the report and answered questions related to its meaning to check their prediction, then listened 
twice more, taking notes as they did so. In groups the students then reconstructed the news report 
(making it as close to the original as possible) and wrote it up as a newspaper article. This is an activity 
that incorporates note-taking, listening skills, review of tenses and change of a text framework, from 
spoken to written. The subject matter was also addressed in their humanities class and lead to 
greater understanding of concepts in both disciplines.
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Interdisciplinary learning, where the central concept has been carefully chosen in the light of the areas of 
interaction, can be a very useful mechanism for applying the connections between subjects in a real-world 
context, provided the subject-specific objectives are carefully considered for all subjects involved. Most of 
these experiences will be organized naturally through subject teaching: teachers synchronize their teaching 
relating to common concepts and plan a more comprehensive unit involving perspectives from several 
subject groups and shared assessment of more complex projects. Within these projects, the subject groups 
will contribute their methodologies to enrich and enhance the learning experience.

Example 8
A school developed a unit called “The Sound of Music”. It addressed the phenomenon of sound 
from the physics and musical perspective, involving the understanding of how sound is produced, 
what are its physical properties, and what are its musical qualities and expressive possibilities. These 
formed the disciplinary foundations for this interdisciplinary unit. Teachers and students became 
purposefully and increasingly aware of the topic’s complexity and the need to go beyond the 
information contained in each discipline to achieve an integrated perspective. The grammar of the 
topic is such that one can see the interdisciplinary intention and direction easily, even in its title: “The 
Sound of Music”. It is significant to note that in successful interdisciplinary units such as this one, the 
purpose of the inquiry is framed using the kind of language both teachers and students will need to 
employ in order to explore those particular aspects that link both disciplines.

MYP assessment
Assessment in the MYP is an integral part of learning, involving students in self-assessment and providing 
feedback on the thinking strategies and processes as well as the outcome. The MYP requires teachers 
to organize continuous assessment, over the course of the programme, according to specified criteria 
that correspond to the objectives of each subject group. Regular internal assessment and reporting play 
a major role in the students’ and parents’ understanding of the objectives and criteria, in the students’ 
preparation for final assessment, and more generally in their development according to the principles of the 
programme.

The MYP offers a criterion-related model of assessment. Teachers are responsible for structuring varied 
and valid assessment tasks that will allow students to demonstrate achievement according to the 
required objectives within each subject group. These include open-ended problem-solving activities 
and investigations, organized debates, tests and examinations, hands-on experimentation, analysis and 
reflection.

In keeping with the ethos of approaches to learning, schools are encouraged to use a variety of formative 
assessment methods that involve the learner. The choice of quantitative and qualitative assessment 
strategies and tools (rubrics, performance records and checklists, portfolios) is the responsibility of the 
subject teachers, with an emphasis on self-assessment and peer-assessment. These strategies and tools 
should be designed to allow the students to show real understanding through flexible and appropriate 
application in new contexts (Gardner 1999). Recording and reporting should be organized by teachers 
to provide students with detailed feedback on their level of achievement according to the criteria of the 
subjects.

The MYP does not provide externally set examinations, tests or other assessments. Some schools may have 
national or other requirements that do include the use of externally set examinations.
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Example 9
A parent in an MYP school praised the programme for promoting creativity and being free from 
prejudice. The parent was delighted that MYP assessment records achievement levels against criteria 
rather than measuring a student’s performance against the rest of the peer group. This parent was 
particularly impressed that MYP students are taught how to learn.

Example 10
School communities find the MYP academically rigorous due to the nature of the internal assessment 
model. The complex, higher-level educational skills that form the focus of MYP assessment do not 
lend themselves readily to mechanized marking. Student responses to many tasks can be highly 
varied with several equally valid forms of response. Much depends on the professional judgment of 
teachers and subsequently on MYP trained moderators.

Moderation and monitoring of assessment
Final assessment in the MYP requires teachers to make judgments based on the rigorous application of 
the prescribed assessment criteria defined in each subject-group guide. Schools may request IB-validated 
grades on official MYP records of achievement and MYP certificates for students completing the programme. 
For schools opting for this validation procedure, standardization of assessment according to MYP standards 
is ensured through a process of external moderation of teachers’ internal assessment. The official MYP 
subject-group criteria and corresponding levels of achievement (described in the subject-group guides) 
must be used as the basis for results submitted to the IB. External moderation involves trained, experienced 
MYP teachers. It results in the application of a moderation factor, where needed, and in detailed, subject-
specific advice to the school regarding the understanding of subject objectives and assessment criteria.

Example 11
A school reviewed its assessment policy using the moderation report it received from the IB as a 
catalyst for change. Teachers acted on recommendations that encouraged them to create tasks 
that were more open-ended in order to ensure that the students could reach the highest levels of 
achievement. The school found there was a marked improvement in teaching and learning as a 
result of developing tasks using strategies suggested by moderators.

Monitoring of assessment is a service available to IB World Schools offering the MYP that allows schools to 
send samples of assessed student work in order to receive feedback from an experienced MYP moderator in 
the form of a report. It is intended to provide support and guidance in the implementation and development 
of the programme with regard to internal assessment procedures and practices.

Example 12
A school opting for monitoring of assessment felt that the ability to monitor their students’ 
achievements each year was the critical factor in keeping instructional and assessment practices 
aligned with the MYP standards and requirements. They believed that the ability to monitor some 
subjects at levels 3 and 5 each year was critical in order for them to know how they were doing, and 
whether they were on the right track.
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Conclusion
The MYP emphasizes a broad and balanced education that focuses on values as well as knowledge. It 
addresses the students’ physical, affective, social and intellectual development. In helping students to 
understand the interconnectedness and applications of knowledge and skills, it serves their search for 
relevance and meaning, and helps them acquire a deeper understanding of the concepts. At the same time, 
the MYP allows the nature of each subject to emerge with integrity and rigour and prepares students for the 
DP.

Example 13
A first year DP student felt that the MYP was a great learning experience. The MYP helped to prepare 
her and her classmates in developing all or most of the qualities of the IB learner profile. She feels 
that the MYP taught her several lessons, independence and techniques to survive future challenges, 
including the DP.

The MYP is designed to help adolescents to develop a knowledge of, and interest in, local and global issues. 
The explicit emphasis on communication and intercultural awareness encourages international-mindedness 
and responsible citizenship. In age-appropriate ways, the programme involves students in concrete, socially 
responsible action and service, both individually and in groups.

The framework of the MYP requires schools and the teachers within them to work as teams in reflecting 
on, developing, organizing and delivering the curriculum, paying close attention to the perspectives of the 
students. It empowers teachers and students to shape a stimulating but rigorous learning experience.
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